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	ABSTRACT
The growing fragmentation of moral values in contemporary education has renewed philosophical interest in educational paradigms that integrate ethical formation with human development. This article reconstructs Murtadha Muthahhari’s philosophy of moral education as an integrated educational paradigm through Gadamerian philosophical hermeneutics. Employing qualitative library research, the study analyzes Muthahhari’s principal works through dialogical interpretation,historically effected consciousness, and the fusion of horizons to reconstruct the conceptual architecture underlying his educational philosophy. The hermeneutic reconstruction demonstrates that Muthahhari’s paradigm is organized around the integration of fitrah, reason ('aql), freedom, moral responsibility, and kamāl (human perfection), forming a coherent philosophical framework that unites ontology, anthropology, ethics, and spirituality. Rather than reducing moral education to value transmission or behavioral regulation, this framework conceives education as the cultivation of ethical subjectivity through the actualization of humanity’s innate moral potential. The article advances existing scholarship by establishing the internal coherence of Muthahhari’s educational philosophy beyond fragmented theological, ethical, and ideological interpretations. It further demonstrates the explanatory power of Gadamerian hermeneutics for reinterpreting classical Islamic educational thought within contemporary educational philosophy, thereby providing a philosophically grounded framework for addressing moral fragmentation, character formation, and the ethical purpose of education in pluralistic societies.   
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INTRODUCTION 
Contemporary societies increasingly encounter ethical uncertainty manifested in the erosion of moral consensus, the instrumentalization of human values, and the weakening of ethical authority within public and educational life. In many modern contexts, education has gradually shifted toward functional efficiency and technical competence, often at the expense of moral reflection and existential orientation. This shift has contributed to a form of ethical dislocation in which individuals are equipped with skills and information yet lack a coherent moral framework through which meaning, responsibility, and purpose can be articulated (Arifin et al., 2019: 452–455). Within Muslim societies, this condition assumes a distinctive complexity. Educational systems operate at the intersection of inherited religious traditions and modern epistemic paradigms that frequently marginalize metaphysical and moral dimensions of knowledge. As a result, education is often caught between formal religiosity and value-neutral rationalism, producing fragmented pedagogical orientations. Moral education, in such circumstances, risks being reduced either to normative instruction devoid of critical depth or to ethical relativism detached from spiritual grounding (Irwansyah, 2014: 84). These tensions have prompted renewed attention to thinkers who sought to articulate ethical frameworks capable of engaging modern challenges without abandoning metaphysical coherence. Among them, Murtadha Muthahhari occupies a distinctive position. His intellectual project reflects an effort to rearticulate ethical and educational thought through an integrative vision that affirms both rational inquiry and transcendental orientation. Rather than approaching modernity as a rupture, Muthahhari conceptualizes it as a field of engagement in which moral meaning must be critically rearticulated rather than abandoned (Mir & Anjum, 2019: 3). Central to Muthahhari’s thought is the conviction that morality is inseparable from the ontological structure of the human being. Ethical values are not contingent social constructs but expressions of humanity’s intrinsic orientation toward perfection (kamāl). From this perspective, moral formation cannot be reduced to behavioral regulation or social conformity; it is instead a process of actualizing latent human potential. Ethical life, therefore, emerges from the alignment between reason, conscience, and spiritual awareness (Naibin, 2020: 105). This ontological grounding carries significant implications for education. Education is not conceived merely as the transmission of knowledge or the cultivation of competencies, but as a formative process shaping moral consciousness. Muthahhari consistently resists educational models that privilege technical rationality while neglecting ethical depth. Such models, he argues, risk producing individuals who are intellectually proficient yet morally disoriented, capable of action but uncertain of purpose (Irwansyah, 2014: 83). Contemporary educational discourse increasingly recognizes the limitations of value-neutral pedagogy. Studies in Islamic education indicate that the erosion of ethical orientation is often linked to curricula that emphasize performance metrics while marginalizing character formation and moral reflection (Arifin et al., 2019: 453–456). Within this context, Muthahhari’s perspective offers a conceptual vocabulary for rethinking education as a moral enterprise rather than a purely instrumental one.
His critique of modern ethical thought further deepens this perspective. Muthahhari challenges ethical frameworks that detach morality from metaphysical foundations, arguing that such detachment renders moral norms contingent and unstable. When ethical judgment is reduced to subjective preference or social convention, it loses its capacity to guide human action meaningfully. In contrast, a moral framework grounded in a coherent vision of human purpose provides both direction and depth (Naibin, 2020: 109). Importantly, this does not entail a rejection of rationality. On the contrary, Muthahhari affirms reason as an essential faculty for ethical discernment, provided it operates within a horizon of meaning that acknowledges transcendence. Reason, in this sense, serves not as an autonomous arbiter of value but as a means of apprehending moral truth. Such a view allows ethical reflection to remain intellectually rigorous without collapsing into relativism or dogmatism (Mir & Anjum, 2019: 13). This integrated understanding of reason and morality acquires particular relevance in pluralistic and rapidly changing societies. The cultivation of ethical discernment, rather than mere compliance, becomes essential for navigating moral complexity. Education thus assumes a formative role in shaping individuals capable of reflective judgment, moral responsibility, and social engagement. In this respect, the ethical vision articulated by Muthahhari resonates with contemporary calls for education that nurtures the whole person rather than isolated competencies (Nuraripah, Layyinah, & Rahman, 2020: 470). The broader historical context further illuminates the significance of this perspective. Early twentieth-century reformist discourses within the Muslim world emphasized the necessity of reconciling faith with reason in response to colonial and intellectual challenges. These movements laid the groundwork for later thinkers who sought to articulate ethically grounded responses to modernity. Muthahhari’s work can be understood as part of this continuum, offering a philosophically mature articulation of moral education rooted in both tradition and critical reflection (Alhijri et al., 2023: 1939–1943). Existing scholarship on Murtadha Muthahhari has explored diverse aspects of his intellectual legacy; however, these studies remain largely thematic and fragmented. Research on his ethical philosophy primarily examines the metaphysical foundations of morality and his critique of modern ethical thought. Naibin (2020) analyzes Muthahhari’s philosophy of Islamic ethics by emphasizing morality as an objective reality grounded in the perfection (kamāl) of the human person. Similarly, Mulyani, Ismail, and Japaruddin (2022) investigate his critique of Western ethical concepts, while Rusliawati and Al Walid (2022) discuss his conception of morality as an expression of human spiritual development. Although these studies successfully illuminate the philosophical coherence of Muthahhari’s ethics, they pay limited attention to the educational implications of moral formation. Other scholars have approached Muthahhari from theological, social, and political perspectives. Sabara (2016) examines the integration of spirituality, intellectuality, and morality within his Sufi thought, whereas Izzuddin and Fata (2022) analyze his theological understanding of destiny and causality. In the field of social and political philosophy, Sulfan and Mahmud (2018) explore his conception of society, while Pasaribu (2023) discusses his views on freedom, equality, and women’s rights in Islam. More recent educational studies have focused on specific educational themes, particularly women’s education. Alhijri et al. (2023) compare Muthahhari’s educational thought with that of Buya Hamka in the context of Islamic education for women, whereas Sufiyana and Rusydi (2024) specifically examine his concept of women’s education. These studies enrich contemporary understanding of Muthahhari’s intellectual contributions, yet they generally examine isolated dimensions of his thought rather than his philosophy of moral education as an integrated educational framework.
Despite these valuable contributions, an important gap remains in the existing literature. Previous studies have predominantly examined Muthahhari’s ethics, theology, social philosophy, or particular educational issues independently, leaving insufficient attention to the philosophical reconstruction of moral education as the unifying framework of his educational thought. Specifically, little scholarly effort has been devoted to explaining how his philosophical anthropology, ethical theory, epistemology, and educational objectives collectively constitute a coherent philosophy of moral education relevant to contemporary educational challenges. Addressing this gap, the present study reconstructs Muthahhari’s philosophy of moral education through a philosophical-hermeneutic approach. Rather than examining isolated aspects of his intellectual legacy, this study demonstrates how his integrated conception of human nature, reason, morality, and spirituality provides a comprehensive framework for moral formation and contributes to contemporary discourse on Islamic educational philosophy. In bringing these considerations together, this study situates Muthahhari’s thought within broader debates on education, ethics, and human development. Rather than presenting a prescriptive model, it seeks to illuminate the philosophical contours of a moral vision that remains deeply relevant to contemporary educational concerns. Through this engagement, the discussion opens space for reimagining education as a domain where intellectual rigor, ethical depth, and human flourishing are mutually reinforcing rather than mutually exclusive.
METHODS
This study employs a qualitative research design based on library research to examine the paradigm of moral education in Murtadha Muthahhari’s thought. A qualitative approach is considered appropriate because the research seeks to explore philosophical meanings, ethical concepts, and normative foundations embedded in textual sources rather than to test empirical hypotheses. The primary data consist of Muthahhari’s writings on ethics, anthropology, education, and Islamic philosophy, while secondary data are drawn from contemporary scholarly discussions on Islamic moral education and Muthahhari’s intellectual contributions. Following the principles of library research, the collected materials are systematically classified, examined, and interpreted to reconstruct the conceptual framework underlying Muthahhari’s educational philosophy (Zed, 2014). This study employs a qualitative library research design to reconstruct Murtadha Muthahhari's philosophy of moral education through a philosophical-hermeneutic approach. Rather than examining empirical phenomena, the study investigates philosophical concepts embedded within Muthahhari's writings and interprets their relevance to contemporary discussions on moral education. Library research is particularly appropriate because the primary objective is to analyze, interpret, and synthesize textual sources in order to reconstruct a coherent conceptual framework (Zed, 2014). The primary sources consist of Muthahhari's major works that explicitly discuss education, ethics, human nature, religion, and Islamic philosophy. These texts were selected purposively based on three criteria: (1) they present Muthahhari's original philosophical arguments rather than secondary interpretations; (2) they contain substantial discussions relevant to moral education, including human nature (fitrah), moral responsibility, spiritual development, and educational objectives; and (3) they represent different but complementary dimensions of his intellectual project, enabling a comprehensive reconstruction of his educational philosophy. Secondary sources include scholarly publications discussing Muthahhari's ethical thought, Islamic educational philosophy, and contemporary studies on moral education.
Table 1. Primary Sources Analyzed in This Study
	No
	Primary Work
	Main Focus
	Contribution to This Study

	1
	Konsep Pendidikan Islam (2005)
	Educational philosophy
	Main source for educational aims, methods, and moral formation

	2
	Manusia dan Agama (2007)
	Human nature and religion
	Source for the concepts of fitrah, moral agency, and spiritual development

	3
	Selected writings on Islamic ethics and Muthahhari Thoughts
	Ethical philosophy
	Source for virtue, responsibility, and moral perfection (kamāl)


Data analysis was conducted through four interconnected stages based on Gadamer's philosophical hermeneutics. First, relevant passages from the selected primary texts were identified through thematic reading focusing on concepts related to moral education, including fitrah, reason, virtue, moral responsibility, spiritual development, and educational purpose. Second, these concepts were interpreted contextually by considering the philosophical, religious, and historical background in which Muthahhari formulated his ideas. Rather than treating the texts as isolated doctrinal statements, the analysis sought to understand their meaning within the broader intellectual tradition of Islamic philosophy. Third, the interpretation proceeded through Gadamer's notion of the fusion of horizons (Horizontverschmelzung), whereby dialogue was established between Muthahhari's philosophical horizon and contemporary debates concerning moral education, ethical crises, and character formation. This interpretive process did not merely reproduce the author's original intentions but generated new understanding by relating classical philosophical insights to present educational challenges (George, 2025). Gadamer's concept of historically effected consciousness (Wirkungsgeschichte) also informed the analysis by recognizing that both the text and the interpreter are situated within evolving historical traditions (Ruin, 2025). Fourth, the interpreted concepts were synthesized through conceptual analysis to reconstruct the internal structure of Muthahhari's philosophy of moral education. This reconstruction examined the relationships among key concepts—human nature (fitrah), reason, ethical responsibility, virtue, spirituality, and educational purpose—to develop an integrated conceptual framework. Rather than analyzing these concepts independently, the study explored how they collectively constitute a coherent paradigm of moral education capable of addressing contemporary educational concerns. To enhance the analytical rigor, conceptual reconstruction was guided by the principles of internal consistency, conceptual coherence, and philosophical integration. This procedure enabled the study not only to interpret individual concepts but also to demonstrate the systematic relationship among them, thereby presenting Muthahhari's philosophy of moral education as a unified educational paradigm rather than a collection of separate ethical ideas.

RESULTS AND DISCUSSION
3.1 Biography of Murtadha Muthahhari
Murtadha Muthahhari (1920–1979) was a prominent Iranian scholar whose thought represents a significant synthesis between classical Islamic scholarship and modern philosophical inquiry. Born in Fariman, near Mashhad, he received his early education in traditional Islamic sciences—jurisprudence, theology, logic, and philosophy—before continuing his studies at the seminary of Qom under Allama Tabataba'i, whose rigorous philosophical approach profoundly shaped Muthahhari's intellectual orientation (Mir & Anjum, 2019: 3–5). What distinguishes Muthahhari from many of his contemporaries is his early and serious engagement with modern ideologies such as materialism, secular humanism, and Marxism. Rather than treating these solely as external threats to be dismissed, he approached them as philosophical systems demanding critical response—an approach that positioned him as a mediator between Islamic tradition and modern thought rather than a purely defensive traditionalist. This orientation was reinforced by his pedagogical career, first in religious seminaries and later at the University of Tehran, where his exposure to students of diverse ideological backgrounds deepened his conviction that education must address existential and ethical questions, not merely transmit technical knowledge. Central to Muthahhari's intellectual project is a philosophical anthropology that rejects both reductionist materialism and uncritical traditionalism. He conceived human beings as moral agents endowed with intellect, will, and capacity for transcendence—not merely biological or social entities (Naibin, 2020: 104–106). This anthropological foundation underlies his broader critique of education that prioritizes technical efficiency or ideological conformity at the expense of ethical depth, which he regarded as producing individuals who are intellectually capable yet morally disoriented (Irwansyah, 2014: 83–84). For Muthahhari, moral education is fundamentally about cultivating inner awareness and responsibility rather than imposing external norms—fostering freedom and self-regulation grounded in ethical understanding rather than mere obedience. This conviction, developed across his scholarly and public engagements (including his writings on education and gender; Alhijri et al., 2023: 1939–1943), forms the conceptual foundation for the analysis of his moral-educational thought developed in the following sections.
3.2 Ethical Anthropology and Human Nature
Ethical anthropology constitutes the ontological foundation of Murtadha Muthahhari’s philosophy of moral education. Rather than viewing morality as an externally imposed system of norms, Muthahhari conceives ethical life as an expression of the intrinsic structure of human existence. Human beings are not morally neutral entities whose values are determined solely by biological instincts or social conditioning; instead, they possess an inherent moral orientation that enables them to recognize truth, pursue justice, and aspire toward spiritual perfection. This perspective distinguishes Muthahhari from reductionist approaches in modern philosophy that interpret human behavior primarily through positivist, materialist, or utilitarian frameworks. Such approaches, he argues, fail to explain the existential dimensions of moral consciousness because they overlook humanity's innate capacity for transcendence and ethical self-realization. Central to this anthropological vision is the dynamic relationship between instinct, reason, and spiritual consciousness. These dimensions should not be understood as competing forces but as complementary aspects of a unified human personality. Instinct provides the energy necessary for human existence, reason directs this energy toward rational judgment, and spirituality orients both toward transcendent moral purposes. Consequently, moral development does not consist in suppressing human desires but in integrating them within an ethically meaningful life guided by reason and spiritual awareness (Naibin, 2020). This integrative understanding enables Muthahhari to reject both ascetic negation of human nature and unrestricted moral permissiveness, proposing instead a balanced conception in which ethical maturity emerges through the harmonious cultivation of all human capacities. Muthahhari further explains this anthropology through the dual structure of the human person as a unity of body and soul. While the body situates individuals within material and social realities, the soul represents their transcendent dimension and carries an innate inclination toward truth, goodness, and the Absolute (Muthahhari, 2007). Moral conflict therefore reflects not a contradiction within human nature itself but the ongoing tension between lower desires and higher aspirations. Ethical education becomes the process through which this higher dimension is consciously cultivated until it governs human action. In this sense, education is fundamentally transformative rather than merely informative; its purpose is to actualize the latent moral potential already embedded within human existence. This anthropological framework culminates in Muthahhari’s teleological conception of human beings as creatures oriented toward kamāl (perfection). Human existence is not static but developmental, and moral excellence is achieved through the progressive realization of one's inherent capacities. Every ethical action contributes to the perfection of the self, while immoral actions hinder this process by distancing individuals from their existential purpose (Firnando, 2024). Consequently, morality is not merely an instrument for maintaining social order but the very pathway through which human beings fulfill their ontological vocation. This teleological orientation distinguishes Muthahhari’s ethical philosophy from consequentialist theories that evaluate morality primarily according to external outcomes, emphasizing instead the transformation of the moral subject.
A central implication of this anthropology is the concept of fitrah, which functions as the ontological basis of moral education. Muthahhari understands fitrah not as predetermined behavior but as an innate disposition that inclines every human being toward truth, justice, and goodness. Because this moral orientation is inherent rather than acquired, education should be understood primarily as a process of awakening and cultivating existing human potential instead of imposing external norms upon passive learners (Rusliawati & Al Walid, 2022). The educational task therefore involves nurturing moral awareness through reflection, experience, and spiritual cultivation rather than relying exclusively on disciplinary mechanisms or behavioral regulation. Self-knowledge (maʿrifat al-nafs) becomes indispensable within this framework because individuals can only realize their ethical vocation by understanding the deeper dimensions of their own nature (Muthahhari, 2005). Through the fusion of horizons between Muthahhari's philosophical anthropology and contemporary educational concerns, the concept of fitrah can be understood not merely as a theological doctrine but as an ontological principle capable of reorienting contemporary moral education. Within Muthahhari's historical horizon, fitrah explains humanity's innate orientation toward truth and perfection. However, when interpreted from the perspective of current educational debates concerning moral fragmentation, value neutrality, and technological instrumentalism, fitrah acquires renewed significance as a philosophical foundation for integrating ethical responsibility with human development. The recognition of fitrah as the ontological basis of morality also carries significant implications for educational equality and human dignity. Since every individual possesses the same innate moral potential, differences in social status, gender, ethnicity, or cultural background cannot justify unequal educational opportunities. Muthahhari consistently argues that all human beings share the capacity for rational reflection, ethical discernment, and spiritual development, although the realization of these capacities depends upon educational cultivation and personal commitment (Pasaribu, 2023; Sufiyana & Rusydi, 2024). Consequently, education should not merely transmit knowledge but create conditions that enable every learner to actualize his or her moral potential.
An equally important implication concerns the relationship between freedom and moral responsibility. For Muthahhari, fitrah does not determine human behavior in a deterministic sense. Rather, it provides the moral orientation through which individuals freely choose between competing possibilities. Moral agency therefore presupposes freedom, reflection, and accountability. Without genuine freedom, concepts such as virtue, responsibility, and ethical growth become philosophically meaningless. Nevertheless, Muthahhari distinguishes authentic freedom from unrestricted autonomy. Freedom acquires its ethical significance only when exercised in accordance with truth, justice, and the pursuit of human perfection. In this respect, liberty is not understood as the absence of constraints but as the capacity to direct one's life toward objectively meaningful ends (Mir & Anjum, 2019). This conception enables Muthahhari to reject deterministic explanations of human behavior that reduce moral action to biological instinct, psychological conditioning, or socio-economic structures. Although material and social factors undoubtedly influence human conduct, they do not eliminate the individual's capacity for ethical judgment. His theory of causality therefore distinguishes between material causation and moral causation, emphasizing that ethical decisions genuinely shape both personal character and historical development (Izzuddin & Fata, 2022). Education, accordingly, should cultivate moral agency rather than passive conformity by encouraging learners to exercise critical judgment grounded in ethical responsibility. Muthahhari further extends this argument through a relational understanding of the human person. Moral development cannot occur in isolation because virtues such as justice, compassion, honesty, and responsibility are realized only within relationships with others. Human beings become ethical subjects through participation in family, community, and broader social life, where moral values acquire concrete expression. Consequently, educational institutions function not merely as sites of knowledge transmission but as moral communities in which ethical character is continuously formed through dialogue, cooperation, and shared responsibility (Sulfan & Mahmud, 2018). This relational anthropology enables Muthahhari to avoid both radical individualism and excessive collectivism by affirming that personal perfection and social well-being are mutually reinforcing dimensions of human flourishing.
The integration of fitrah, freedom, and relational responsibility ultimately leads Muthahhari to criticize educational models dominated by technical rationality. Educational systems that prioritize measurable competencies while neglecting ethical formation risk producing individuals who possess intellectual proficiency but lack moral orientation. Knowledge, within Muthahhari's philosophy, is never value-neutral; it inevitably shapes human character and influences the direction of individual and collective life (Irwansyah, 2014). Consequently, educational success cannot be evaluated solely through cognitive achievement or professional competence but must also include the formation of ethical judgment, social responsibility, and spiritual maturity. Despite its remarkable philosophical coherence, Muthahhari's concept of fitrah is not without limitations. One important challenge concerns its applicability within contemporary pluralistic societies characterized by diverse religious, cultural, and ethical traditions. Because fitrah is grounded in an Islamic metaphysical understanding of human nature, its normative assumptions may not be universally shared across different educational contexts. Consequently, translating this concept into multicultural educational settings requires dialogical interpretation rather than direct normative application. Without such reinterpretation, moral education risks privileging a single metaphysical worldview at the expense of inclusive ethical dialogue. A second limitation concerns the relationship between innate moral disposition and empirical human diversity. While Muthahhari maintains that every individual possesses an inherent orientation toward truth and goodness, contemporary educational psychology emphasizes the significant influence of social environment, culture, historical experience, and institutional structures on moral development. The concept of fitrah therefore benefits from being understood as a moral potential requiring continuous educational cultivation rather than as an automatically self-realizing disposition. This interpretation preserves Muthahhari's philosophical insight while acknowledging the complexity of contemporary educational realities.
The dialogue established in this study is not intended to determine which educational philosophy is superior. Rather, following Gadamer's notion of dialogue, comparison with Freire, Al-Attas, and Nussbaum enables new meanings to emerge through the encounter of different philosophical horizons. The resulting understanding does not dissolve these differences but clarifies the distinctive contribution of Muthahhari's ethical anthropology within contemporary educational philosophy. Unlike Al-Ghazali, whose educational philosophy emphasizes tazkiyat al-nafs (purification of the soul) as the primary pathway toward moral excellence (Al-Ghazali, 2013), Muthahhari places greater emphasis on the integration of rational reflection, ethical freedom, and human agency. Similarly, whereas Al-Attas (1991) identifies adab as the epistemological foundation of Islamic education, Muthahhari begins with fitrah as the ontological basis from which moral knowledge and educational purpose emerge. This ontological orientation also distinguishes him from Freire's (1970) emancipatory pedagogy, which grounds education in critical consciousness and social transformation, and from Nussbaum's (2011) capability approach, which prioritizes the development of democratic human capabilities. Muthahhari instead argues that education ultimately aims at kamāl (human perfection), integrating ethical, intellectual, and spiritual dimensions within a unified metaphysical framework. The significance of Muthahhari's ethical anthropology extends beyond its historical and theological context. Its contemporary relevance lies in providing a philosophical response to the growing fragmentation of modern education, where cognitive achievement frequently becomes detached from ethical responsibility. Rather than opposing scientific knowledge or technological progress, Muthahhari argues that intellectual development should remain inseparable from moral formation. This perspective offers an alternative educational paradigm capable of responding to current concerns regarding character education, ethical leadership, digital citizenship, and the moral implications of rapidly advancing technologies, including artificial intelligence.
3.3 Implications for Islamic Educational Practice
The hermeneutic reconstruction undertaken in this study suggests that Murtadha Muthahhari’s philosophy of moral education cannot be reduced to a collection of pedagogical prescriptions. Rather, it constitutes a comprehensive educational paradigm grounded in a distinctive understanding of the human person. Through Gadamer’s concept of the fusion of horizons, the historical horizon of Muthahhari’s philosophical anthropology encounters the contemporary horizon of educational systems increasingly characterized by instrumental rationality, value fragmentation, and moral uncertainty. This dialogical encounter reveals that the central contribution of Muthahhari lies not merely in reaffirming traditional Islamic moral values but in offering an ontological foundation capable of reorienting educational purpose toward the holistic development of the human person. Within Muthahhari’s historical horizon, education is fundamentally a process of cultivating fitrah, enabling individuals to actualize their innate moral and spiritual capacities. However, when interpreted in relation to present educational concerns, this conception acquires broader significance. Contemporary educational institutions often prioritize measurable competencies, technological proficiency, and economic productivity, while ethical reflection and character formation receive comparatively limited attention. The fusion of these two horizons demonstrates that Muthahhari’s philosophy should not be understood as an alternative curriculum restricted to Islamic education but as a philosophical critique of educational reductionism itself. Education, from this reconstructed perspective, becomes a lifelong process of integrating intellectual development, ethical responsibility, and spiritual awareness within a coherent vision of human flourishing. This reconstruction also redefines the role of educators. Rather than functioning merely as transmitters of information, teachers emerge as dialogical participants in the moral formation of learners. Such an interpretation resonates strongly with Gadamer’s understanding that genuine education occurs through dialogue in which both teacher and learner participate in the continuous formation of understanding. Moral values are therefore not imposed through authoritarian instruction but gradually appropriated through reflective engagement, ethical conversation, and lived example. Within this framework, the educator’s credibility derives not only from professional competence but also from moral integrity, since ethical understanding develops through encounters with embodied moral practice rather than abstract prescriptions alone (Muthahhari, 2005). From a comparative perspective, Muthahhari’s educational philosophy offers both convergences and significant differences with other influential educational paradigms. Similar to Paulo Freire, he rejects passive models of education and recognizes learners as active moral subjects. Nevertheless, whereas Freire grounds education in the development of critical consciousness aimed at transforming oppressive social structures, Muthahhari locates educational transformation within the ontological realization of fitrah and the pursuit of kamāl (Freire, 1970). Likewise, Syed Muhammad Naquib al-Attas emphasizes adab as the organizing principle of Islamic education (Al-Attas, 1991), whereas Muthahhari begins from a philosophical anthropology in which moral responsibility emerges from the intrinsic nature of the human person. These comparisons demonstrate that Muthahhari contributes a distinctive philosophical foundation in which ontology, ethics, and education are inseparably integrated.
Nevertheless, the present reconstruction also reveals important limitations. The concept of fitrah, while providing a robust ontological basis for moral education, presupposes a shared metaphysical understanding of human nature that may not be universally accepted within contemporary pluralistic societies. Educational environments increasingly consist of learners representing diverse religious, cultural, and philosophical traditions, making the direct application of normative theological concepts potentially problematic. From a Gadamerian perspective, however, this limitation should not be understood as grounds for rejecting Muthahhari’s philosophy. Instead, it calls for an ongoing hermeneutic dialogue in which the meaning of fitrah is continually reinterpreted in relation to new historical and cultural contexts. Such dialogue preserves fidelity to Muthahhari’s philosophical vision while allowing its ethical insights to remain meaningful within diverse educational settings. The relevance of Muthahhari’s philosophy therefore lies not simply in its Islamic character but in its capacity to address one of the central dilemmas of contemporary education: the fragmentation of knowledge, ethics, and human purpose. Modern educational discourse frequently separates cognitive achievement from moral responsibility, producing technically competent individuals who may lack ethical orientation. Through the fusion of horizons between Muthahhari’s philosophy and contemporary educational debates, this study reconstructs moral education as an integrated paradigm in which intellectual excellence, ethical responsibility, and spiritual formation are mutually constitutive rather than mutually exclusive. This reconstruction represents the principal contribution of the present study, demonstrating that Muthahhari’s educational philosophy remains relevant not because it can be transferred unchanged into contemporary educational practice, but because its underlying philosophical principles continue to provide a productive framework for rethinking the aims of education in morally complex societies.
3.4 Conceptual Framework of Moral Education in Murtadha Muthahhari’s Thought
Murtadha Muthahhari’s conceptualization of moral education emerges from a comprehensive philosophical vision that integrates ontology, anthropology, ethics, and spirituality into a coherent educational framework. Rather than treating morality as an auxiliary component of education, he situates it at the core of human development, grounding it in a metaphysical understanding of the human soul and its orientation toward God (Rusliawati & Al Walid, 2022: 2). For Muthahhari, education is fundamentally a process of becoming—an ontological journey through which the human being actualizes inherent potentials toward moral and spiritual perfection. This understanding distinguishes his thought from instrumental educational models that prioritize utility, efficiency, or behavioral conformity over ethical formation. The hermeneutic interpretation undertaken in this study reconstructs Murtadha Muthahhari’s philosophy of moral education as a coherent conceptual framework that integrates ontology, anthropology, ethics, and spirituality. Rather than treating morality as an auxiliary component of education, Muthahhari places it at the center of human development by grounding educational purpose in a metaphysical understanding of the human person and the soul's orientation toward God (Rusliawati & Al Walid, 2022). From a Gadamerian perspective, this framework is not interpreted as a closed doctrinal system but as a philosophical tradition whose meaning emerges through dialogue with contemporary educational concerns. Through the fusion of horizons between Muthahhari's intellectual context and present debates on moral education, this study argues that education is fundamentally a process of becoming, in which human beings actualize their moral and spiritual potential rather than merely acquire knowledge or technical competence. This reconstruction further demonstrates that Muthahhari’s educational philosophy rests upon a distinctive anthropological foundation. Human beings are understood as moral agents endowed with reason ('aql), free will, and an innate disposition (fitrah) toward transcendence. Unlike reductionist educational perspectives that explain human behavior primarily through biological, psychological, or socio-economic determinants, Muthahhari presents a multidimensional conception of the human person in which rationality, spirituality, and moral consciousness constitute an integrated whole (Naibin, 2020). Interpreted within contemporary educational discourse, this anthropological perspective provides a philosophical response to the fragmentation of character education by emphasizing that moral formation must begin with an understanding of human nature rather than external behavioral control alone.
The hermeneutic analysis also reveals that morality occupies an ontological rather than merely normative position within Muthahhari's philosophy. Moral values are not externally imposed social conventions but expressions of objective ethical realities grounded in the teleological structure of human existence. Consequently, moral education should be understood as a continuous process of tahdhīb al-nafs through which learners cultivate virtue, discipline desires, and develop ethical self-awareness (Muthahhari, 2005). This interpretation extends the significance of Muthahhari’s argument beyond its original theological setting by demonstrating that moral education aims not only at behavioral conformity but also at the formation of reflective moral subjectivity. A further contribution emerging from this reconstruction concerns the relationship between reason, spirituality, and morality. Rather than positioning faith and reason as competing sources of knowledge, Muthahhari integrates them within a unified educational vision in which rational inquiry enables moral discernment while spirituality provides ethical direction (Mir & Anjum, 2019). His distinction between irfan nazari and irfan amali reinforces this synthesis by showing that authentic moral education requires both intellectual understanding and ethical practice (Sabara, 2016). Through the dialogue between Muthahhari's historical horizon and contemporary educational challenges, this study interprets this synthesis as an alternative to educational models that separate cognitive achievement from ethical and spiritual development. This reconstructed framework also clarifies Muthahhari’s critique of modern moral thought. His criticism of materialism and moral relativism should not be understood simply as a rejection of modernity but as a philosophical response to educational paradigms that disconnect knowledge from ethical responsibility (Irwansyah, 2014). Within the present horizon of educational discourse, this critique becomes particularly relevant for addressing the tendency of contemporary education to prioritize measurable achievement while marginalizing moral reflection and character formation. Thus, the dialogue between text and interpreter expands the contemporary significance of Muthahhari’s ethical philosophy without reducing it to its original historical context. The concepts of freedom and responsibility further strengthen the coherence of this educational paradigm. Muthahhari argues that moral value presupposes freedom because ethical action loses its meaning when detached from conscious choice. At the same time, freedom remains inseparable from responsibility, requiring individuals to consider both personal integrity and social consequences. Interpreted through the present study's hermeneutic framework, this balance offers an important corrective to both authoritarian educational models that suppress autonomy and relativistic approaches that detach freedom from ethical accountability. The social dimension of moral education likewise emerges as an essential component of this reconstructed framework. Moral development is not confined to individual piety but unfolds through participation in social relationships where justice, compassion, and responsibility are practiced (Arifin et al., 2019; Sulfan & Mahmud, 2018). Rather than separating personal virtue from public ethics, Muthahhari conceives education as preparing individuals to become morally responsible members of society. This interpretation broadens the significance of his philosophy by connecting individual character formation with social engagement and ethical citizenship.
Nevertheless, the present reconstruction also identifies an important limitation. Because Muthahhari grounds moral education in a metaphysical understanding of human nature, the application of fitrah within religiously and culturally plural educational contexts requires further hermeneutic dialogue. The universality of moral potential proposed by Muthahhari provides a valuable philosophical foundation, yet its educational implementation cannot simply be transferred without considering diverse cultural and ethical traditions. From a Gadamerian perspective, this limitation does not diminish the value of Muthahhari’s philosophy but instead demonstrates that philosophical understanding always remains open to reinterpretation within new historical horizons. Taken together, the findings of this study reconstruct Muthahhari’s philosophy as an integrated paradigm of moral education in which ontology, epistemology, ethics, and spirituality function as mutually constitutive dimensions. The principal contribution of this research, therefore, lies not merely in describing Muthahhari’s educational ideas but in demonstrating, through Gadamerian hermeneutic interpretation, how these concepts form a coherent philosophical framework capable of contributing to contemporary discussions on moral education. The relevance of this framework resides not in its direct transplantation into present educational systems but in its capacity to provide a philosophical foundation for reconnecting knowledge, moral responsibility, and human flourishing within contemporary educational thought.

CONCLUSION
This study has explored Murtadha Muthahhari’s conception of moral education as an integrated philosophical project rooted in a comprehensive understanding of human nature. By situating morality within the ontological structure of the human being, Muthahhari advances a vision of education that transcends functionalist and instrumental approaches. His emphasis on fitrah, moral freedom, and ethical intentionality underscores the view that moral education is not an external imposition but a process of actualizing inherent human potential. Through this lens, education becomes a formative endeavor aimed at cultivating moral consciousness, self-awareness, and responsibility rather than merely transmitting knowledge or enforcing behavioral conformity. This study reconstructs Murtadha Muthahhari's philosophy of moral education as a coherent philosophical paradigm grounded in the integration of ontology, anthropology, ethics, and spirituality. Employing Gadamerian philosophical hermeneutics, it demonstrates that fitrah, reason, freedom, moral responsibility, and kamāl are not isolated concepts but mutually constitutive dimensions of a unified educational vision. The fusion of horizons between Muthahhari's intellectual tradition and contemporary educational discourse reveals moral education as a process of cultivating ethical subjectivity, where intellectual formation, spiritual development, and moral responsibility are inseparable. This study advances the scholarship on Muthahhari by moving beyond fragmented theological or ethical readings toward a systematic reconstruction of his philosophy of moral education. It establishes that his educational thought is underpinned by an internally coherent conceptual structure linking human nature, moral agency, ethical knowledge, and educational purpose. More broadly, the study demonstrates the value of Gadamerian hermeneutics for reinterpreting classical Islamic educational thought within contemporary philosophical debates. The reconstructed framework provides a philosophical foundation for reorienting Islamic education toward holistic human formation. It affirms that educational practice should integrate intellectual excellence, ethical reflection, and spiritual cultivation while strengthening character education, moral reasoning, and responsible citizenship in increasingly complex and plural educational contexts. I Know, this study is confined to philosophical and hermeneutic analysis of Muthahhari's works. Future research should examine how this reconstructed framework informs educational practice across diverse institutional and cultural settings. Comparative studies involving Al-Ghazali, Syed Muhammad Naquib al-Attas, Paulo Freire, Martha Nussbaum, and other contemporary educational philosophers would further illuminate the distinctive contribution of Muthahhari's moral educational paradigm within global educational philosophy.
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